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Preface

Students first.

If I were to use only a few words to summarize my goal for this book, as well as
my teaching philosophy, that’s what I would say. I believe that an effective textbook
must be oriented to students—informing them, engaging them, exciting them about
the field, and expanding their intellectual capabilities. When students are engaged and
challenged, they understand psychology at a deep and meaningful level. Only then
are they able to learn and retain the material.

Luckily, psychology is a science that is inherently interesting to students. It is a
discipline that speaks with many voices, offering a personal message to each student.
To some, psychology provides a better understanding of others” behavior. Some view
psychology as a pathway to self-understanding. Still others see the potential for a
future career, and some are drawn to psychology by the opportunity for intellectual
discovery that its study provides.

No matter what brings students into the introductory course and regardless of
their initial motivation, Essentials of Understanding Psychology, Eighth Edition, is
designed to draw students into the field and stimulate their thinking. This revision
integrates a variety of elements that foster students’ understanding of psychology
and its impact on our everyday lives. It also provides instructors with a fully inte-
grated assessment package to objectively gauge their students’ mastery of psychol-
ogy’s key principles and concepts.

A Framework for Learning
and Assessment

Essentials of Understanding Psychology, Eighth Edition, is the core of a learning-
centered multimedia package that comprises a complete framework for learning and
assessment. Conforming to recommendations of a 2002 APA task force report on
undergraduate student competencies (Board of Educational Affairs, 2002), every com-
ponent of the package is tied to specific psychological concepts and their application
in everyday life. Though the book forms the core of this framework, its power to
enrich and empirically demonstrate learning is expanded through a unique library of
electronic activities with concept-based quizzes, all developed to accompany this
text. Instructors can create a seamless, custom set of assignments from the available
resources, or they can opt for a traditional, text-based approach, depending on their
specific needs. Figure 1 on the following page indicates how the features of the text-
book directly address the APA student competencies. Equally important, every one of
the thousands of test items in the Test Banks available to instructors is keyed to its
corresponding APA competency in a document that is available on the text website.

Psychol nd Ever Lif

Putting students first and teaching them the science of psychology by helping them
make the connection between psychology and everyday life have been goals of this

xxiii



XXiv Preface

APA Learning Goals

Critical Information Sociocultural
Knowledge | Research | Thinking | Application and and
Base of | Methods in | Skills in of Values in | Technological | Communication | International Personal Career Planning

Book Feature Psychology | Psychology | Psychology | Psychology | Psychology Literacy Skills Awareness | Development | and Development
Chapter Content X X X X X X X X X X
Prologue X X X X
Looking Ahead X X X X
Key Concepts X X X X
Applying Psychology in the
21st Century X % 5 2 X .
Exploring Diversity X X X X X
Neuroscience in Your Life X X X X
Running Glossary X X X
Becoming an Informed X X X X X X X
Consumer of Psychology
Study Alerts X X X
Recap/Evaluate/Rethink X X X
Looking Back X X X X X
Epilogue X X X X
Mastery Reviews X X X X X X

FIGURE 1 This grid shows the relationship between the broad learning goals devised by the
American Psychological Association and specific types of content in Essentials of Understanding
Psychology. In addition, each of the test items in the Test Bank for the book, consisting of nearly
4,000 individual, scorable items, is keyed to specific learning outcomes.

text from its first edition. The prologues that open each chapter, together with Becoming
an Informed Consumer of Psychology sections, Applying Psychology in the 21 Century
boxes, Neuroscience in Your Life, and examples presented throughout the text, help
students see the real benefits of psychological research. I have extended this theme to
the Online Learning Center to encourage students to apply psychological concepts to
everyday situations.

CHAPTER AND MODULAR FORMAT

The book contains 14 numbered chapters covering the major areas of psychology. Each
chapter is divided into 3 or more short modules, a format that has proven highly popu-
lar. Rather than facing a long and potentially daunting chapter, students can study
material in smaller chunks, which psychological research long ago found to be the
optimal way to learn.

Moreover, instructors can customize assignments for their students by asking them
to read only those modules that fit their course outline and in the sequence that matches
their syllabus. Alternatively, instructors who prefer to assign whole chapters can do so.



NEUROSCIENCE IN YOUR LIFE

This new feature, which appears in Chapters 2-14, emphasizes the importance of
neuroscientific research within the various subfields of the discipline and in students’
lives. Compelling brain scans, with both caption and textual explanation, illustrate
significant neuroscientific findings that are increasingly influencing the field of psy-
chology. For example, in Chapter 7, Module 21, the feature compares the brain scans
of people who actually practiced a piano finger exercise with the brain scans of those
who only used mental rehearsal but did not touch the piano. The results were nearly
identical and clearly show the value of mental imagery.

STUDY ALERTS

Throughout the text, marginal notes point out especially important and difficult concepts
and topics. These Study Alerts offer suggestions for learning the material effectively and for
studying for tests. In Chapter 4, Module 12, for example, a Study Alert emphasizes the
importance of differentiating the five stages of sleep; the feature in Module 13 makes clear
the key issue about hypnosis—whether it represents a different state of consciousness or is
similar to normal waking consciousness; and in Module 14 it highlights Figure 2 for its clear
view of the different ways that drugs produce their effects at a neurological level.

PSYCH 2.0

An innovative combination of both print and online components, the Psych 2.0 Web
site and accompanying guidebook combine the best of a study guide with the best of
online interactivity. The Psych 2.0 Online Experience Guide, written by Tammy Rahhal
of the University of Massachusetts—Amherst and Matthew Schulkind of Amherst
College, provides a synopsis, pre—activity TIPS, and post—activity questions for each
activity. The activities themselves offer experiential, observational, and visual learn-
ing opportunities in over ninety key concepts in introductory psychology. Psych 2.0
can be easily added to any syllabus or online or blended course. Available at one low
price, Psych 2.0 is equally affordable with new or used texts. To view a demo of
Psych 2.0, please visit http:/ /www.mhhe.com/psych2demo.

VISUAL MASTERY REVIEWS

Once again a part of this edition are reviews of five key concepts to help students master
important yet difficult topics in the course. These mastery sections follow the chapters
in which the concepts are presented. Their format is more visual than verbal. They
include self-assessment questions so that students can assess their understanding of
these important topics, which were identified as challenging by classroom instructors,
reviewers, survey respondents, and students:

e Mastering the difference between dependent and independent variables (p. 48)

¢ Mastering the action potential (p. 86)

* Mastering the difference between sensation and perception (p. 128)

* Mastering the distinction between reinforcement and punishment (p. 200)

e Mastering attitude change (p. 556)

ntent Chan in the Eighth Edition

This edition incorporates a significant amount of new and updated information,
reflecting the advances in the field and the suggestions of reviewers. Chapter 2
(Neuroscience and Behavior), Chapter 12 (Psychological Disorders), and Chapter 13
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(Treatment of Psychological Disorders) have undergone especially heavy revision.
Well over 1,000 new citations have been added, and most of them refer to articles and
books published after 2000. For instance, neuroscience and behavior, genetic founda-
tions of language, traumatic memory, autism, new treatment approaches to psycho-
logical disorders, studies in aggression and modeling from media and computer
games, brain and behavior, human genome mapping, cognition, emotions, and cul-
tural approaches to psychological phenomena receive expanded coverage. Additionally,
this edition incorporates a wide range of new topics. The following sample of new and

revised topics provides a good indication of the book’s currency.

Chapter 1—Introduction to Psychology

e Women'’s early contributions to
psychology

Chapter 2—Neuroscience and Behavior

e Treatment of brain injuries

¢ Hemispherectomy

e Hemimegalencephaly

e Locked-in syndrome

e Deep-brain stimulation

* Brain-computer interface

e Added material on hippocampus
and amygdala

* Revised figures on limbic system,
cerebral cortex, action potential,
synapse, endocrine glands

e Addition of executive function to
discussion of association areas

e Mirror neurons

e Sympathetic nervous system and
voodoo death

¢ Neurogenesis

Chapter 3—Sensation and Perception

e Sensory interaction between visual,
touch, and auditory stimuli

e  Subliminal perception update

® Priming

e  Face blindness

e Prosopagnosia

® Retinitis pigmentosa

e  Artificial retina implantation

e Asymmetry of sound processing

Chapter 4—States of Consciousness

® Meditation and brain activation

e Cultural differences in alcohol use

e Changes in drug and alcohol use

e Social norms and alcohol use

¢ Drinking problems among college
students

e Sleep apnea

Chapter 5—Learning

e Updated discussion of Garcia and
classical conditioning

* Behavioral approaches to job
motivation

e New example of crows/dairy farmers

e Mirror neurons

e fMRI scan during observation of
different gestures

Chapter 6—Memory

¢ Traumatic memory

e Propranolol

*  Alzheimer’s disease

e Amnesia

¢ Hippocampus and spatial memories

e New figure of chessboard/expertise

Chapter 7—Thinking, Language, and

Intelligence

¢ Creativity in organizations

¢ Emotions and creativity

e Creativity in the workplace

*  Availability heuristic

*  Genetic foundations of tonal
languages

¢ Inventiveness and creativity

e Cortical thickness and intelligence

¢ Incidence of mental retardation

e Gifted children

¢ Self-discipline and intelligence

Chapter 8—Motivation and Emotion

¢ Ghrelin and hunger

*  Exercise and bulimia

¢ Food stimuli processing differences
between people with anorexia and
normals

Chapter 9—Development

e Event-related potentials (ERP) and
emotions in infacts

¢ Human Genome Project

* Alzheimer’s disease

¢ Beta amyloid precursor protein

® DPeer rejection

* DBrain development and impulse
control in adolescents

¢ Retirement

e Widowhood

Chapter 10—Personality

* Big 5 personality traits and brain
processing

¢ National character

* Neo-Freudians

e Distinction between self-esteem and
self-efficacy



Chapter 11—Health and Psychology ¢ Cognitive appraisal
®  Spirituality and coping * Atypical antipsychotics
e Stress and coronary heart disease * Rizperidone, olanzapine, paliperidone
* Religious service attendance and * Antidepressant treatment for
mortality anorexia, anxiety disorders
e (larified relationship between Type A ¢  Beck’s cognitive therapy
behavior and coronary heart disease ¢ Commonalities among therapies
¢ (larified positively and negatively ¢ Interpersonal therapy
framed messages e Self-help therapy
Chapter 12—Psychological Disorders * Bereavement groups
® Depression and brain activation *  Alcoholics Anonymous
* Suicide bombers * Neurological changes as a result of
® Schizophrenia and brain dysfunction behavior therapy
e Dissociative identity disorder (DID) = Chapter 14—Social Psychology
e Posttraumatic stress disorder e Interventions to reduce consequenc-
e Autism es of negative stereotyping
® Social phobias e Importance of situational factors
* Biological causes of mood disorders ¢  Enthnocentrism
* Gender differences in depression e Implicit Associations Test (IAT)
Chapter 13—Treatment of Psychological e Stanford Prison Study
Disorders e Groups
* Borderline personality disorder and e  Sternberg love triangle
brain functioning ¢ Entrapment
e Exposure therapy ® Social neuroscience
¢ Evidence-based psychotherapy * Amygdala activation and racial stimuli
practice e Reducing damage to victims of
* Behavior therapy efficacy stereotypes

STUDENTS FIRST: THE BOTTOM LINE

Based on extensive student feedback, systematic research involving a wide range of
instructors, and endorsements received from reviewers at a variety of schools, I am
confident that this edition reflects what instructors want and need: a book that moti-
vates students to understand and apply psychology to their own lives. Essentials of
Understanding Psychology, Eighth Edition, is designed to expose readers to the con-
tent—and promise—of psychology, and to do so in a way that will nurture students’
excitement about psychology and keep their enthusiasm alive for a lifetime.

State-of-the-Art Support Materials
for nts and Instr r

Resources available for use with this text support both new and veteran instructors,
whether they favor traditional text-based instruction or a blend of traditional and elec-
tronic media. The eighth edition text and support materials provide complementary expe-
riences for instructors and students. All of these components are built around the core
concepts articulated in the text to promote a deeper understanding of psychology. This
type of integration gives instructors the flexibility to use any of the text-specific electronic
or print materials knowing they are completely compatible with one another.

FOR STUDENTS

Online Learning Center. The Student Center of the companion Web site for
Understanding Psychology, Eighth Edition (www.mhhe.com/feldmaness8e), includes
an array of module-by-module study aids, such as detailed outlines, flashcards, and
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self-quizzes (created by Dave Alfano of the Community College of Rhode Island).
Additionally, ESL Pointers provide guidance to second-language learners. All mate-
rial on the Student Center is accessible without a password.

Study Guide Created by Deb Briihl of Valdosta State University, with ESL component
by Lisa Valentino of Seminole Community College. The printed Study Guide contains
a comprehensive review of the text material. Features include text overviews plus
multiple-choice, fill-in-the-blank, matching, and short-answer questions for each
module. An answer key provides answers to all of the exercises in a chapter, along
with feedback for all multiple-choice items. Also in the Study Guide is material cre-
ated to help speakers of other languages understand and retain course content.

FOR INSTRUCTORS

McGraw-Hill Connect Psychology. McGraw-Hill Connect Psychology is a web-based
assignment and assessment platform that gives students the means to better connect
with their coursework, with their instructors, and with the important concepts that
they will need to know for success now and in the future.

With Connect Psychology instructors can deliver assignments, quizzes and tests online.
Nearly all the questions from the text are presented in an auto-gradable format and tied to
the text’s learning objectives. Instructors can edit existing questions and author entirely
new problems. Track individual student performance-by question, assignment or in rela-
tion to the class overall-with detailed grade reports. Integrate grade reports easily with
Learning Management Systems (LMS) such as WebCT and Blackboard. And much more.

By choosing Connect Psychology instructors are providing their students with a power-
ful tool for improving academic performance and truly mastering course material. Connect
Psychology allows students to practice important skills at their own pace and on their own
schedule. Importantly, students” assessment results and instructors’ feedback are all saved
online-so students can continually review their progress and plot their course to success.

Some instructors may also choose Connect Psychology Plus for their students. Like
Connect Psychology, Connect Psychology Plus provides students with online assignments
and assessments, plus 24/7 online access to an eBook—an online edition of the text-to
aid them in successfully completing their work, wherever and whenever they choose.

Online Learning Center for Instructors. The password-protected instructor side of the
Online Learning Center (www.mhhe.com/feldmaness8e) contains the Instructor’s Manual,
Test Bank files, PowerPoint slides, CPS Questions, Image Gallery, and other valuable mate-
rial to help you design and enhance your course. See more information about specific
assets below. Ask your local McGraw-Hill representative for password information.

Instructor’s Manual. Created by Susan Krauss Whitbourne, University of Massachusetts
at Amherst. This comprehensive guide provides all the tools and resources instructors need
to present and enhance their introductory psychology course. The Instructor’s Manual
contains detailed lecture launchers, learning objectives, interesting lecture and media pre-
sentation ideas, and student assignments and handouts. The many tips and activities in this
manual can be used with any class, regardless of size or teaching approach.

Test Banks. Test Bank I by Jamie McMinn of Westminster College; Test Bank II by
Matthew Isaak of the University of Louisiana at Lafayette. Both test banks incorporate the
new content in Essentials of Understanding Psychology, Eighth Edition. Each test bank con-
tains more than 2,000 multiple-choice items, classified by cognitive type and level of dif-
ficulty, and keyed to the appropriate key concept and page in the textbook. Fill-in-the-blank,
matching, and short-answer questions are provided for all modules. Moreover, each of the
thousands of test items is keyed to the APA core psychology competencies. All questions
are compatible with EZ Test, McGraw-Hill's Computerized Test Bank program.
McGraw-Hill’s EZ Test is a flexible and easy-to-use electronic testing program that
allows instructors to create tests from book-specific items. It accommodates a wide
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range of question types, and allows instructors to edit existing questions, or create new
ones. Multiple versions of the test can be created, and any test can be exported for use
with course management systems such as WebCT or Blackboard. EZ Test Online is a
new service that gives you a place to easily administer your EZ Test—created exams and
quizzes online. The program is available for Windows and Macintosh environments.

Classroom Performance System Content. Created by Robert Moore of Iowa Valley
Community College District. The Classroom Performance System (CPS) from elnstruc-
tion allows instructors to gauge immediately what students are learning during lectures.
With CPS and student “clickers,” available at a discount to adopters of Essentials of
Understanding Psychology, instructors can draw on the quiz and poll questions provided
on the Instructor’s Online Learning Center (or craft their own), and get instant feedback,
even from students who are reluctant to speak out in class. In addition, CPS facilitates
taking attendance, giving and grading pop quizzes, and giving formal, printed class
tests with multiple versions of the test using CPS for immediate grading.

Image Gallery. More than 100 figures from the text can be downloaded from the
Image Gallery on the Instructor’s Online Learning Center.

PrepCenter. PrepCenter enables instructors to build classroom presentations whenever,
wherever, and however they want. In one convenient online location, PrepCenter offers
figures from the textbook, PowerPoint presentations for each key concept, dozens of video
clips, and animations explaining biological and other difficult concepts. Each is ready to
use or to drop into a PowerPoint slideshow or your course Web page. Individual resourc-
es can be researched by chapter, by concept, or by type of media. Access PrepCenter
through the Instructor’s Online Learning Center (www.mhhe.com/feldmaness8e).

Optional Modules on Diversity and Industrial/Organizational Psychology. For
instructors who like to incorporate lectures on diversity or industrial/organizational
issues in their introductory psychology course, optional full-color modules on these
topics can be packaged with students’ copies of Essentials of Understanding Psychology,
Eighth Edition. The Diversity module, written by Mark H. Chae of William Paterson
University, discusses the roots of diversity and addresses related issues, such as con-
flict and cooperation. The module on Industrial-Organizational Psychology, written
by Carnot Nelson and Russell Johnson of the University of South Florida, broadly
introduces this growing area of interest. Instructors may request these modules
through their McGraw-Hill sales representative.

Additional Resources
for Intr ry Psychol

Please see your McGraw-Hill sales representative for information on policy, price, and
availability of the following supplements.

Annual Editions: Psychology 08/09. Edited by Karen Duffy, State University College—
Geneseo. This annually updated reader provides convenient, inexpensive access to
current articles selected from the best of the public press. Organizational features
include an annotated listing of selected World Wide Web sites; an annotated table of
contents; a topic guide; a general introduction; brief overviews for each section; a
topical index; and an instructor’s resource guide with testing materials.

Classic Edition Sources: Psychology, 4e. Edited by Terry Pettijohn of Ohio State
University—Marion. This reader provides more than 40 selections of enduring intel-
lectual value—classic articles, book excerpts, and research studies—that have shaped
the study of psychology and our contemporary understanding of it.
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Taking Sides: Clashing Views on Controversial Psychological Issues, 15e. Edited by
Brent Slife of Brigham Young University. This reader presents current controversial issues
in a debate-style format designed to stimulate student interest and develop critical thinking
skills. Each issue is thoughtfully framed with an issue summary, an issue introduction, and
a postscript. An instructor’s manual with testing material is available for each volume.
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You will need to take several steps to maximize the effectiveness of the learning
tools in the book. These steps include familiarizing yourself with the scope and
structure of the book, using the built-in learning aids, and employing a
systematic study strategy.

Familiarize Yourself with the Scope
and Organization of Essentials of
nderstanding Psychol

Begin by reading the list of modules and skimming the detailed table of contents
at the front of the book. From this exercise, you will get a sense of the topics
covered and the logic behind the sequence of modules. Then take some time to
flip through the book. Choose a section that looks particularly interesting to
you, skim it, and see for yourself how the modules are laid out.

Each module provides logical starting and stopping points for reading and
studying. You can plan your studying around the modules that cover a particular
topic. For instance, if your instructor assigns a group of modules to read over the
course of a week, you might plan to read and study one module each day, using
later days in the week to review the material.



A Guide for Students

Use the Learning Aids

Built into the Book

Once you have acquired a broad overview of Essentials of Understanding
Psychology, you are ready to begin reading and learning about psychology. Each
chapter contains learning aids that will help you master the material.

KEY CONCEPTS Each module begins
with the key concepts discussed in that
section. The key concepts, phrased as
questions, provide a framework for
understanding and organizing the
material that follows. They will also help
you to understand what the important
contentis.

Key Concepts for Chapter 8

MODULE 23

Thinking and Reasoning

Mental Images: Examining the
Mind's Eye

Concepts: Categorizing the World

What is thinking? ® What processes underlie
reasoning and decision making?

Reasoning: Making Up Your Mind

Computers and Problem Solving
Searching for Artificial Intelligence

MODULE 24

How do people approach and solve problems? Problem Solving

@ What are the major obstacles to problem Preparation: Understanding and
h ) o Diagnosing Problems
solving? ® What is creativity?

Production: Generating Solutions
Judgment: Evaluating the Solutions

Impediments to Solutions: Why Is
Problem Solving Such a Problem?
Creativity and Problem Solving
Applying Psychology in the 215
Century: Creativity in the Workplace

Becoming an Informed Consumer of
Psychology: Thinking Critically
and Creatively

Language
Grammar: Language’s Language

How do people use language? ® How does

language develop?
Language Development: Developing

aWay with Words

What do jock itch, poison gas, and flesh-eating bacteria have in
common? Gregory Schultz, 56, thinks he has the answer. The
cancer researcher turned inventor has patented a technique for
chemically bEn_Jiﬁgbaagria-ﬁghting polymers to such fabrics as
gauze bandages, cotton T sﬁh’tstand men’s underpants. It's a tech-
nology with an unusually wide Variety of uses, from underwear
that doesn't stink to hospital dressings\that thwart infections.

Schultz’s invention was a long time in comin_g'i. Two decades
earlier, a student working in a burn unit mentioned that the way
in which cells responded to cancer might be harnessed to help
burn victims avoid infection. It took 20 years of puzzling over the
problem before Schultz invented his antibacterial bandages.

It is clear that Schultz has the elusive quality that marks
successful inventors: creativity. Where did his creativity come
from? More generally, how do people use information to devise
innovative solutions to problems? And how do people think
about, understand, and, through language, describe the world?

Answers to these questions come from cognitive psychology,
the branch of psychology that focuses on the study of higher men-
tal processes, including thinking, language, memory, problem solv-
ing, knowing, reasoning, judging, and decision making. Clearly, the
realm of cognitive psychology is broad.

Prologue Microbe-Busting Bandages

The bandages, coated with positively charged antimicrobial
molecules, dramatically reduce the risk of infection, Schultz says,
and as a bonus they can prevent outbreaks of the drug-resistant
staph infections that have been racing through U.S. hospitals. “It
basically punches holes in the bacteria,” he says, “and they pop like
balloons!” (Morrissey, 2006)

LOOKING anead

Cognitive psychology centers on three major topics: think-
ing and reasoning, problem solving and creativity, and language.
The first topic we consider in this chapter is thinking and reason-
ing. Then we examine different strategies for approaching prob-
lems, means of generating solutions, and ways of making
judgments about the usefulness and accuracy of solutions.
Finally, we discuss how language is developed and acquired,
its basic characteristics, and the relationship between language
and thought.

Cognitive psychology: The branch of psychology that focuses on
the study of higher mental processes, including thinking, language,
memory, problem solving, knowing, reasoning, judging, and decision

making

The Influence of Language on
Thinking: Do Eskimos Have More
Words for Snow Than Texans Do?

Do Animals Use Language?
Exploring Diversity: Teaching with
Linguistic Variety: Bilingual Education

PROLOGUE Each chapter begins with
a Prologue and ends with an Epilogue.
The Prologue sets the stage for the
chapter, providing a brief account of

a real-life event that is relevant to the
content of the modules, and demon-
strating why the material in the chapter
is important.

LOOKING AHEAD The Looking
Ahead sections, which follow the pro-
logues, identify the key themes and
issues addressed in the chapter.

=
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NEUROSCIENCE IN YOUR LIFE

This new feature, which appears in each
chapter, emphasizes the importance of
neuroscientific research within the vari-
ous subfields of the discipline and in
students’ lives. Compelling brain scans,
with both caption and textual explana-
tion, illustrate significant neuroscientific
findings that are increasingly influenc-

ing the field of psychology.
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FIGURE 7 The brains of those with
depression (left) show significantly
less activation in response to photos
of sad, angry, and fearful faces than
those of people without the disorder
(right). (Source: lan Gotlib, Stanford
Mood and Anxiety Disorders Laboratory,

Neuroscience in You

APPLYING PSYCHOLOGY IN THE 21s* CENTURY

The Sting and Stigma of
Peer Rejection

Mari, our 7-year-old, burst into tears
while getting ready for school. Turns
out she was upset because two girls
had been making fun of her clothes and
she was worried they’d find fault with
that day’s outfit. Mari had complained
about the teasing before, and we’d
assured her that it didn’t matter what
those girls said or thought. They were
just mean and jealous and should be
ignored. But clearly, to Mari, their
words couldn’t be dismissed. They cut
her like a knife, and we hadn’t really
taken it seriously because there was no
blood. Her tears moved us to action.
(Millner, 2007, p. 47)

Peer rejection in schools and on play-
grounds is long thought to be just another
normal part of growing up. But in more
recent years, tragic instances of violence in
school have made national headlines and
inspired a rethinking of the importance of
positive peer interactions. For example,
Seung-Hui Cho, the shooter responsible
for the Virginia Tech massacre, was reported
to have been withdrawn and isolated and
was the victim of peer rejection (Adams &
Russakoff, 1999; Banerjee, 2007).

However, the everyday consequences
of peer rejection in school aren’t nearly as

Peer rejection can produce long-term
psychological consequences.

dramatic as what happened at Virginia
Tech. Most of the time, victims bear the
harm quietly and alone. Ultimately, though,
being rejected by peers may lead students
to become withdrawn and to disengage
from school, eventually suffering declines
in academic achievement.

A recent longitudinal study of school-
children from 5 to 11 years old revealed how
peer rejection can lead to academic declines.
The researchers found that children who are
less well liked by their classmates started
becoming victims of mistreatment, includ-
ing rejection and abuse. Children who
received rejection became less likely to par-
ticipate in classroom activities (Buhs, Ladd,
& Herald, 2006).

The study also found that peer rejec-
tion preceded and contributed to with-
drawal, leading to further exclusion and
abuse. Moreover, peer rejection seemed to

perpetuate itself. For instance, children who
were disliked in kindergarten experienced
sustained peer rejection and mistreatment
into later years. For whatever reason, some
children were liked less than others early on
and were targeted for rejection. This rejec-
tion, in turn, acted as a signal to other peers
that these children should be disliked.
Essentially, the rejection followed the child
like a black cloud, signaling to new peers in
subsequent years that this was an unlikable
individual who should be avoided or mis-
treated. This stigmatizing effect of rejection,
together with the disengagement from
classroom activities that it precipitates, fed
into a cycle of withdrawal and exclusion.

The researchers concluded that
although peer rejection may not be as dra-
matic as verbal or physical abuse, it is
nevertheless psychologically painful.
Ultimately, it may have an even stronger
effect than actual physical abuse on chil-
dren’s participation in school and their
subsequent academic achievement (Buhs,
Ladd, & Herald, 2006).

* Why do you think some children are
more prone to be rejected by their peers
than others are?

What can a peer-rejected child (or his
or her parents) do to break the cycle
of rejection?

STUDY ALERT Throughout the text, marginal notes
point out especially important and difficult concepts and
topics. These Study Alerts offer suggestions for learning the
material effectively and for studying for tests.

APPLYING PSYCHOLOGY

IN THE 215T CENTURY A box
in each chapter describing psy-
chological research that is being
applied to everyday problems.
Read these boxes to understand
how psychology promises to
improve the human condition,
in ways ranging from the devel-
opment of ways to reduce vio-
lence to explaining the behavior
of suicide bombers.

A StudyALERT

It is important to understand the
basic neuroscience of emotional
experience.



EXPLORING DIVERSITY

Every chapter includes at least one
section devoted to an aspect of
racial, ethnic, gender, or cultural
diversity. These features focus on
the contributions of psychology to
fostering a better understanding
of multicultural issues that are so
central to our global society.

In New York City, 1 in 6 of the city’s 1.1 million students is

enrolled in some form of bilingual or English as a Second Exp | orin g

Language instruction. And New York City is far from the only

school district with a significant population of nonnative Teaching with Linguistic Variety:
English speakers. From the biggest cities to the most rural Bilingual Education

areas, the face—and voice—of education in the United States is
changing. More and more schoolchildren today have last names like Kim, Valdez, and
Karachnicoff. In seven states, including Texas and Colorado, more than one-quarter
of the students are not native English speakers. For some 47 million Americans,
English is their second language (Holloway, 2000; see Figure 1).

How to appropriately and effectively teach the increasing number of children who
do not speak English is not always clear. Many educators maintain that bilingual educa-
tion is best. With a bilingual approach, students learn some subjects in their native
language while simultaneously learning English. Proponents of bilingualism believe
that students must develop a sound footing in basic subject areas and that, initially at
least, teaching those subjects in their native language is the only way to provide them
with that foundation. During the same period, they learn English, with the eventual
goal of shifting all instruction into English.

In contrast, other educators insist that all instruction ought to be in English from
the moment students, including those who speak no English at all, enroll in school. In
immersion programs, students are immediately plunged into English instruction in all
subjects. The reasoning—endorsed by voters in California in a referendum designed
to end bilingual education—is that teaching students in a language other than English
simply hinders nonnative English speakers’ integration into society and ultimately
does them a disservice. Proponents of English immersion programs point as evidence
to improvements in standardized test scores that followed the end of bilingual educa-
tion programs (Wildavsky, 2000).

Are you one of the 50 million people in the United States who
suffer from chronic pain? Psychologists and medical specialists
have devised several strategies to fight pain. Among the most
important approaches are the following:

Medication. Painkilling drugs are the most popular
treatment in fighting pain. Drugs range from those which
directly treat the source of the pain—such as reducing
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swelling in painful joints—to those that work on the symptoms. Medication can
be in the form of pills, patches, injections, or liquids. In a recent innovation,
drugs are pumped directly into the spinal cord (Kalb, 2003; Pesmen, 2006).
Nerve and brain stimulation. Pain can sometimes be relieved when a low-voltage
electric current is passed through the specific part of the body that is in pain. In
even more severe cases, electrodes can be implanted surgically directly into the
brain, or a handheld battery pack can stimulate nerve cells to provide direct
relief (Ross, 2000; Campbell & Ditto, 2002; Tugay et al., 2007).

Light therapy. One of the newest forms of pain reduction involves exposure to
specific wavelengths of red or infrared light. Certain kinds of light increase the pro-

duction of enzymes that may promote healing (Underwood, 2003; Evcik et al., 2007).

Hypnosis. For people who can be hypnotized, hypnosis can greatly relieve pain
(Patterson, 2004; Neron & Stephenson, 2007).

Biofeedback and relaxation techniques. Using biofeedback, people learn to control
“involuntary” functions such as heartbeat and respiration. If the pain involves
muscles, as in tension headaches or back pain, sufferers can be trained to relax
their bodies systematically (Vitiello, Bonello, & Pollard, 2007).

Surgery. In one of the most extreme methods, nerve fibers that carry pain mes-
sages to the brain can be cut surgically. Still, because of the danger that other
bodily functions will be affected, surgery is a treatment of last resort, used most
frequently with dying patients (Cullinane, Chu, & Mamelak, 2002).

Cognitive restructuring. Cognitive treatments are effective for people who contin-
ually say to themselves, “This pain will never stop,” “The pain is ruining my
life,” or “I can’t take it anymore” and are thereby likely to make their pain even
worse. By substituting more positive ways of thinking, people can increase their
sense of control—and actually reduce the pain they experience (Spanos, Barber,
& Lang, 2005; Bogart et al., 2007).

RUNNING GLOSSARY When a key term or concept appears in the text, it
appears either in boldface or in italics. Boldfaced words are of primary impor-
tance; italicized words are of secondary importance. Terms and concepts in
bold are defined in the text where they are introduced and in the text mar-
gins, as well as in the glossary at the back of the book. In addition, boldfaced
terms are included in the list of Key Terms at the end of every module, along
with page references. You might want to highlight these terms.

BECOMING AN INFORMED
CONSUMER OF PSYCHOLOGY
One of the major goals of Essentials
of Understanding Psychology is to make
readers more informed, critical con-
sumers of information relating to
psychological issues. These discus-
sions give you the tools to evaluate
information concerning human
behavior that you may hear or read
about in the media or on the Web.
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RECAP/EVALU E/RETHINK

RECAP

How does motivation direct and energize behavior?

Motivation relates to the factors that direct and energize
behavior. (p. 315)

Drive is the motivational tension that energizes behavior
to fulfill a need. (p. 316)

Homeostasis, the maintenance of a steady internal state,
often underlies motivational drives. (p. 316)

Arousal approaches suggest that we try to maintain a
particular level of stimulation and activity. (p. 317)
Incentive approaches focus on the positive aspects of the
environment that direct and energize behavior. (p. 318)
Cognitive approaches focus on the role of thoughts,
expectations, and understanding of the world in produc-
ing motivation. (p. 319)

Maslow’s hierarchy suggests that there are five basic
needs: physiological, safety, love and belongingness,
esteem, and self-actualization. Only after the more basic
needs are fulfilled can a person move toward meeting
higher-order needs. (p. 320)

EVALUATE

il

23

are forces that guide a person’s behavior in
a certain direction.
Biologically determined, inborn patterns of behavior are
knownas .

KEY TERMS

motivation p. 315

instincts p. 315
drive-reduction approaches
to motivation p. 316
drive p. 316

homeostasis p. 316

arousal approaches to
motivation p. 317

incentive approaches to
motivation p. 318

LOOKING BACK, EPILOGUE, AND
VISUAL MASTERY REVIEWS Each

chapte

r ends with a Looking Back sec-

tion that extends the chapter content
to the Web. The Epilogue refers back

to the Prologue at the start of the set
of modules, placing it in the context of
the chapter’s subject matter and asking

questions designed to encourage you to

think critically about what you've read.
In addition, several chapters con-
clude with a visual mastery review that

revisits a key point from the chapter in a
verbal and pictorial way. Studying these

reviews and answering the questions
that go with them will make recall and
application of the material easier.
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cognitive approaches to

self-actualization p. 320

RECAP/EVALUATE/RETHINK
SEGMENTS

Every module ends with a Recap/
Evaluate/Rethink segment. Recap sec-

3. Your psychology professor tells you, “Explaining behav-
ior is easy! When we lack something, we are motivated
to get it.” Which approach to motivation does your pro-
fessor subscribe to?

4. By drinking water after running a marathon, a runner H .
tries to keep his or her body at an optimal level of func- tions review the key Concepts found
tioning. This processiscalled . H H

5. Thelp an elderly person cross the street because doing at the begln il ng Of eaCh mOd U|e'

a good deed makes me feel good. What type of motiva-
tion is at work here? What type of motivation would be
at work if I were to help an elderly man across the street
because he paid me $20?

6. According to Maslow, a person with no job, no home,
and no friends can become self-actualized. True or false?

Evaluate sections provide a series of
questions on the module content
that ask for concrete information, in
a matching, multiple choice, fill-in,
or true-false format. The questions in
the Rethink sections are designed to
encourage you to think critically about
a topic or issue, and they often have
more than one correct answer.
Answer Evaluate and Rethink ques-
tions! Your responses will indicate
both your degree of mastery of the
material and the depth of your knowl-
edge. If you have no trouble with the
questions, you can be confident that
you are studying effectively. Use ques-
tions with which you have difficulty as
a basis for further study.

RETHINK

1. Which approaches to motivation are more commonly
used in the workplace? How might each approach be
used to design employment policies that can sustain or
increase motivation?

2. From the perspective of an educator: Do you think that
giving students grades serves as an external reward that
would decrease intrinsic motivation for the subject
matter? Why or why not?

Answers to Evaluate Questions
N0 ued UOKEZIENR
~J[9S 210§2q PA[[Y[NY 3q ISNW SPIdU IIPIO-IIMO] ‘3S[e] 9 DISULXD
“JISULIUL G SISLISOIWOY *f ‘UORINPAL JALIP *€ ‘SPUNSUL T ‘SIAROW *|

motivation p. 319

The difference between the processes of sensation and.
perception s not always cear.Use hisvisual guide to better
grasp thediffeence between the two. Then answer the

questions below to testyour understanding of thse concepts.

1 sl st cuswhenigh e e e nd

EVALUATE d. the breaking down of vl informaton nto component RETHINK

1. Inthis 1 Suppose youarean atist who

2. this exampl,percepton s epresented by

parts

ing at the bulding nially Describe how you might s the proceses of s
. the nterpreationof the nd

ensory for
mation sbout sumul s used 0 terpre  suation.
True

pretat ol cvesarhing in
thebran from the retina o5 2 bulding”

compares it 0 other bulldings [ T————
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You'll find the same features in every chapter, providing familiar landmarks to
help you chart your way through new material. This structure will help you
organize, learn, and remember the content.

An additional note about this text: The reference citations follow the style
endorsed by the American Psychological Association (APA). According to APA
style, citations include a name and date, typically set off in parentheses at the
end of a sentence and specifying the author of the work being cited and the year
of publication, as in this example: (Angier & Chang, 2005). Each of these names
and dates refers to a book or article included in the References section at the
end of this book.
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Making the Grade: A Practical Guide

If you're reading this page, you're probably taking an introductory psychology
course. Maybe you're studying psychology because you've always been
interested in what makes people tick. Or perhaps you've had a friend or family
member who has sought assistance for a psychological disorder. Or maybe you
have noidea what psychology is all about, but you know that taking introductory
psychology will fulfill a degree requirement.

Whatever your reason for taking the course, it’s a safe bet you're interested
in maximizing your understanding of the material and getting a good grade.
And you want to accomplish these goals as quickly and efficiently as possible.

Good news: you're taking the right course, and you're learning the right
material. Several subfields of psychology have identified a variety of guidelines
and techniques that will help you learn and remember material not only related
to psychology, but also relevant to every other discipline that you will study.

We'll consider a variety of guidelines relating to doing well in your
psychology class—and every other class you'll take in your college career. Here's
my guarantee to you: If you learn and follow the guidelines in each of these
areas, you'll become a better student and get better grades—not only in your
introductory psychology classes, but in your other classes as well. Always
remember that good students are made, not born, and these suggestions will help
you become an all-around better student.

Adopt a General Study Strategy

Let's begin with a brief consideration of a general study strategy, applicable to
all of your courses, including introductory psychology. Psychologists have
devised several excellent (and proven) techniques for improving study skills, two
of which are described here: “P.O.W.E.R, or Prepare, Organize, Work, Evaluate,
and Rethink; and “SQ3R, or Survey, Question, Read, Recite, and Review. By
employing one of these two procedures, you can increase your ability to learn
and retain information and to think critically, not just